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‘Education is the most powerful weapon which you can use to
change the world’
Nelson Mandela, former president of South Africa,
1993 Nobel Peace Prize laureate
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About the Creative Communities ~ Every Child Cares project
At HEC Global Learning we are sure that the positive impact on adults’ and children’s
learning will become apparent on reading this Handbook, and we hope to inspire and
assist you to carry out similar community cohesion projects in your own contexts. We
always maintain a warm welcome for new teachers to get involved in our work! We
offer this Handbook by way of encouragement and further resources and support
materials are available online.
www.globallearninglondon.org
The participating teachers honed their skills at facilitating student-led learning and
supporting and empowering students to take responsible action. The students,
already participating in school councils, were encouraged and supported to consider
what issues there may be in their local communities. Once an issue was selected,
they sought and developed a partnership with a community group or organisation
whose mission it is to address these issues. The resulting local actions were both
impressive and meaningful. You can read more about the wide-ranging results later in
this Handbook through case studies of individual project schools.
Over the 2016 / 2017 academic year a selection of primary and secondary schools
took up the invitation to take part in the Creative Communities ~ Every Child Cares
project with their Student Council members. Through a series of training events
both teachers and students were provided with the tools to pursue local action
that engaged their community, through the lens of the United Nations Sustainable
Development Global Goals. The challenge of writing this Handbook in a way that
does justice to the work of the teachers and students of the school projects cannot be
underestimated.

Watch the video here:
www.globallearninglondon.org/current-projects/creative-communities
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Introduction										
‘At the end of the day this is our home no matter, no matter who we
will grow up to be. Tower Hamlets is the homeland for many people
to come back to.’
Secondary School Participant, Year 8

Introduction
o	Who do you walk past on your way to school?
o	Apart from your friends, who else was waiting at the bus stop?
o	Do you get a chance to interact with people who live in your local area?
We live side by side, every day, yet we may not engage meaningfully with those outside our
immediate circle of family and friends. How can schools turn some of these fleeting interactions
into sustainable connections, to foster respect, understanding and, eventually, celebrate diversity?
These are the questions we wanted to explore through this Community Cohesion project.
This Handbook captures the experiences and learning gained from designing and delivering the
Creative Communities ~ Every Child Cares project. It is aimed primarily at groups of students in
Key Stage 2 and 3 who would like to take similar action to promote community cohesion in their
own community. This Handbook offers replicable model and activities including an Action Planner
which is infinitely adaptable. Throughout the project, students are encouraged to take matters into
their own hands and develop ownership of their projects, choosing the elements of this replicable
model that work for them, changing things that do not fit with their project and adding their own
ideas. A starter toolkit is provided in the One Step at a Time section (p11), which offers a possible
pathway for carrying out your own project.
An additional audience for this Handbook is the teachers of those students, who will find a
wealth of information aimed at enabling such an enterprise. This distinction regarding roles is
very important. The role of the teacher here is that of guide, mentor and facilitator, rather than
being in charge of the learning. This Handbook is not meant to be prescriptive in terms of steps
and content, as the approach is student-led, and that is crucial to the full success of any action.
Guidance theory and practical support is offered to teachers in the Teacher Support section.
Promoting community cohesion and taking responsible action locally brings a wealth of learning
opportunities. It develops valuable skills such as critical and creative thinking, working as teams,
communication, planning and reflection. It holds great significance for pupil voice and agency,
encouraging care, resilience and self-esteem. It brings the school closer into the community
and breaks down barriers. Social engagement can nurture a sense of social justice as well as
empathy. It promotes respect for diversity and mutual understanding to achieve shared goals.
Finally, the focus on the United Nations Sustainable Development Global Goals brings the global
context to the centre of local action. By learning about these Global Goals, students become more
aware of the bigger picture which frames their actions. This ensures meaningfulness and rigour
throughout, in their choice of social issue, the partnerships with local change-makers and the
resulting actions.
We hope you find that this Handbook inspires your students to follow the great examples of the
Creative Communities ~ Every Child Cares project.
							Manju Patel-Nair - Project Manager
							Linda Ramirez Barker - Handbook Author
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What is Community Cohesion?
Community Cohesion is what must happen in all communities to enable different groups of people to get
on well together. It is a statutory duty for all schools and has relevance for Ofsted judgements. Schools are
expected to take into account their own local context when deciding how to fulfil this duty.
In an educational setting community cohesion has a range of key aspects and implications for student
learning:

UK culture:

Social change is possible:

Find out about diverse roots and sources Realise that change and improvement
of modern UK culture.
can come about through human collective
efforts guided by a shared vision of wellHave opportunities to enjoy cultural and considered goals.
creative experiences that reflect and
celebrate increasing diversity.
Gain experience and understanding of
democratic decision-making and recognise
Learn how migrations throughout history its significance in British society
have helped to shape our society.

Awareness of own identity:

Appreciating others’ lives:

Develop an interest and pride in, and
deeper knowledge of, family roots,
emerging cultural identities and, for
some, religious and spiritual identity.

Develop empathy and insight into the
lives of people from different backgrounds
– through literature, other media and
personal contacts.

Express identity in a positive and
creative way that encourages interaction
with others.

Be encouraged to recognise and respect
how people see things from different
perspectives.

A share in power:

Interaction with others:

Gain an understanding that, in a working
democracy, people have a share in
power that can influence the decisions
which affect us all.

Learn through close, structured
collaboration in many different working
groups, that require different styles of
thinking and flexible interaction skills.

Develop skills and confidence to
recognise when others need help
and support and to take on roles of
leadership, mentor, coach or mediator.

Recognise similarities across the
boundaries of culture, age, social
class and gender. Develop an ethical
relationship to difference.

School values:
Become familiar with the school’s
vision for a diverse, tolerant and
equitable society.
Learn the significance of basic
principles of equal opportunities, justice
and human rights as they apply to our
daily lives, the wider community and
global issues.

Student voice:
Develop the skills to contribute to
school life, teaching and learning and
community engagement.
Develop collaborative team skills and
communication skills through planned
activities that progress year on year.

Advocacy skills:
Gain skills and confidence to apply
human rights.
Recognise and challenge abuses,
discrimination and injustices and
advocate for better ways of relating.
Have opportunities to debate sensitive
and controversial issues within a safe
space for all perspectives.

Adapted from: Community Cohesion: teaching, learning and the curriculum. Northumberland County Council
For the Creative Communities ~ Every Child Cares project we took inspiration from the Tower Hamlets
Equalities Team policies and audits, such as Getting Along Together (see further information in References
page) and current government recommendations. Your own local authority will provide its own guidance
for equality and community cohesion. This local guidance, along with Spiritual, Moral, Social and Cultural
aspects of learning, provides a great framework for a school to show its commitment to pupils’ personal
development.
2
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Teacher Support							
Teachers as facilitators
Some traditional approaches to teaching place the teacher firmly in control of the learning
process as the holder of all knowledge. This is now viewed as just one of a spectrum of teaching
approaches that can take many forms in many situations. A great teacher will employ a range of
strategies depending on the circumstances. When a teacher employs skills of facilitation it puts the
onus on the learners to manage their own learning process, with the guidance of a teacher mentor.
This mentor or facilitator’s role is to introduce ideas, encourage sharing of perspectives and frame
students’ actions in a collaborative and enabling way; guiding, but not controlling the outcomes.
To shift from a traditional teaching role to that of a facilitator is a mind-set step change. It involves
putting oneself in the service of students; not to provide answers, but to raise questions, stimulate
thinking, encourage exploration, make associations and prompt reflection and evaluation. Many
teachers now choose to develop their facilitation skills and extend students’ thinking skills, through
Philosophy for Children (P4C) to enable philosophical questions to be discussed within a safe and
guided space.

Global Learning
In the Creative Communities ~ Every Child Cares project we put the concepts of Global Learning
and developing a social justice mind-set centre stage. These closely related concepts informed
preparation work with teachers and approaches taken with the students.
Global Learning explores power relationships, inequalities, interconnections, similarities and
differences between people and places around the world today. It asks us to consider these
and relate them to our own lives. It provides an excellent framework for rounded approaches to
Community Cohesion and British Values, helping students develop notions of social justice. Global
Learning can support nurturing of values in the school curriculum, at age-appropriate levels, in two
important ways:

1. Content: by learning about global issues such as sustainability, poverty and development,
understanding, mutual respect, fairness, equity and interdependence – the big challenges to
humanity that are universally relevant and concerned with issues requiring judgement as opposed
to ‘facts and figures’.

2.Methods: through active, participatory learning techniques that allow pupils to un-pack, critique,

reflect, consider their values and attitudes and develop creative solutions, combining critical thinking,
debate and engagement with bigger-than-self issues and moral dilemmas.

A Social Justice Mind-set
The foundations of social justice are built on human rights, equal development, righting injustices
and egalitarianism. A social justice mind-set is a pre-requisite for enabling students to make
a positive contribution to a globalised world, above and beyond charitable actions. The UN
Sustainable Development Global Goals provide a good framework for nurturing values and taking
responsible action locally on global issues.

3
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Ensuring Student Participation

Meaningful Student Participation
In the Creative Communities ~ Every Child Cares project we advocate a holistic approach, which
requires more than tinkering on the surface of student participation. Working with student voice
is not simply a matter of changing outcomes or finding solutions to pre-existing problems, it is
about changing the very process by which students can influence their own education. It creates
opportunities to harness students’ natural desire and enthusiasm to make the world a better place.
Hart’s Ladder of Participation
Hart (1992) provides a very well respected model for understanding the level of participation of
young people in the kinds of learning recommended in this Handbook. Project teachers used
the model provided by Hart’s Ladder, to assist their understanding and inform their consideration
of possibilities, when working with students. All actions taken in the project schools provide
examples of the highest levels of participation illustrated below: where actions are child-initiated
and directed, with adults providing support and wisdom.

The Ladder of
Participation

8.
Child-initiated shared
decisions with adults

Degrees of participation

7. Child-initiated and
directed
6.
Adult-initiated shared
decisions with children
5. Consulted and
informed

4. Assigned but
informed
3. Tokenism

Non-participation

2. Decoration

1. Manipulation

Extracted from Roger A
Hart’s article, ‘Children’s
Participation: From Tokenism
to Citizenship’ UNICEF, 1992

Eight levels of young people’s
participation. The ladder metaphor is
borrowed from Sherry Arnstein (1969);
the categories from Roger Hart.
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The Every Child Cares approach to Community Cohesion
Viewing Community Cohesion through a global learning lens ensures that the local manifestation
of global issues provides focus to the students’ actions. Global learning incorporates ‘biggerthan-self’ concepts of peace and conflict resolution, diversity, human rights, interdependence,
social justice and sustainable development. It strengthens their knowledge and understanding
as well as developing their skills and attitudes. Through learning and reflection about important
global issues and perspectives, young people can be encouraged to feel that they can and will
make a realistic difference.
“this activity broadens our knowledge and enables us to be more
confident in order to get our individual voices heard.”
Y11 student, Sir John Cass Redcoat Secondary School

Where community cohesion is concerned, the notion of ‘Local in the Global and the Global in
the Local’ is crucial. For example, a global issue such as food security also has local elements,
as expressed in benefit cuts and food banks. Likewise, a local issue of adult literacy may have
global implications for sustainable development. This local – global approach has the added
benefit of building commonality in everyday lives: the very stuff of community cohesion.
Finding Focus
In order to help students to identify the issues that matter to them, the Creative Communities ~
Every Child Cares project used two discussion tools – a problem tree and a solution tree. You
can see more about these tools on page 7 in the student section of this Handbook. This process
could be carried out with your Student Council members or a class or year group. It will ensure
that the ideas come from the students themselves and inform the student-led approach modelled
by the project. You will see concrete examples of the resulting projects carried out by the project
schools in the Case Studies on pages 14-16.

Children from Thomas Buxton Primary decorate ‘Care Bags’ 		
containing goods for Whitechapel Mission.
Preparatory work
In the Appendices of this Handbook pages 17 - 20 you will find teaching ideas on the themes
of UN Sustainable Development Global Goals and ‘British Values’. These lessons could help
to prepare your students to develop knowledge and skills to take on the challenge of their own
Every Child Cares community cohesion project.
5
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Student Support 									
Tuning in
When you decide to carry out your Every Child Cares community cohesion project your need to think
about who will be involved. You know your school best, but the following check-list may be useful:
•	Will you involve the members of the Student Council? Will you include your class or yeargroup? Will this work be carried out in lesson time or as a club?
•	If it is a club, where can you meet and how will you get others involved?
•	Who will be your support teacher? Will you need more than one support teacher?
•	Do you need the Head’s permission?
•	How will you decide things? Will you use one-person-one vote or will you have a Steering
	Committee or a Chief Executive?
Once you have decided who will be involved and how you will organise your Every Child Cares
project, a good starting point is to consider together what makes a good community.

ACTIVITY: What makes a good community?
What do you consider to be important for the life of a community?
Discuss and write down your ideas. Examples might be: Houses that most people can afford,
good transport links, local shops, healthcare, law and order, opportunities to participate, places
to go… Different aspects are important to different people. You can also come back to this
towards the end of the project / school year and see how your ideas have changed.
For younger children have two labels saying: most important and least important. For older
students have a target (or dart-board) drawn on a sheet of A2 paper or on the whiteboard.
Ask everyone to imagine that a new town is going to be built and the people building it want to
know what you think it should be like. Working in small groups, discuss and place the cards
according to the majority decision.

Download the recording template and
images for this activity here:
http://toolkit.risc.org.uk/collection/whatmakes-a-good-community
There are 30 picture cards with
captions. You will need one set for
each group. Sort them into themes:
transport, trade (shopping and food),
healthcare, law and order, democracy
(participating), housing, places to go
(leisure), energy and waste.

ACTION
Record the results and 		
compile them together to 		
	give an initial priority list.
One way is to photograph
the results. This can also
be your base-line activity –
a way of recording 		
early thoughts and views.
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Finding your community issues
Discuss the Community where you live.
o	What is good about it?
o	What is not so good?
Identifying issues in your community is the next stage. The activities with the Problem Tree
and Solution Tree will help you to do this as a group.
Problem Tree
Effect

Problem

Root cause
of problem

In small groups, discuss and record the problems you are aware of in your community. Try
to look behind the problems to think about the root causes and the effects each problem
has on people living in your area.
For each problem identified, a Solution Tree can be created by the same group of students,
considering what can be done to help find a solution.
Solution Tree

Effects

Vision

Solutions

Once you have thought of some solutions for your own identified problems, swap your
Solution Tree with another group and ask them to add any new ideas. You could carry out a
few swaps in order that every group has a say on each Solution Tree.
By carrying out this activity you will become more aware of the possibilities for a successful
project and the action you wish to take. It will become clear which problems are out of your
reach, too big to make a difference – these problems need to be solved by government or
other agencies – and which problems are within your reach to make a difference.
ACTION
Make a short-list of possibilities.
7
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Widening out your issue globally….
The Global Goals
The Creative Communities ~ Every Child Cares project schools took inspiration from the UN
Sustainable Development Global Goals to inform and help decide on their chosen community
cohesion issues.
The Global Goals were put together by the United Nations in 2015. There are 17 globally agreed
development goals about caring for people and the planet. These Global Goals aim to end world
poverty by 2030. They aim to provide solutions to global issues, such as to end hunger, provide
quality education for all, ensure everyone in the world has access to safe drinking water and
sanitation, to end all violence against women and girls (gender equality), limit actions that worsen
climate change, look after the oceans and care for the Earth.

‘Sustainable development is development
that improves the living conditions in the
present without compromising the resources
of future generations.
Development is NOT sustainable when we
spend or use all our resources now, leaving
future generations with nothing.
Sustainable development is growing together,
improving the thinking of others and
respecting the environment.’
THE WORLD WE WANT: A FUTURE FOR ALL

To achieve these goals the United Nations is ensuring that all national governments put the Global
Goals into their country’s plans and allocate resources to make it happen. The world’s eyes are on
how these goals and targets progress – make sure you keep informed too.
You can find out much more about the Global Goals online and in the appendices and reference
sections at the end of this Handbook.
The Global Goals can help you to choose an issue to work on in your locality. Research the Global
Goals thoroughly and then consider are there any issues you hadn’t thought of that you can now
add to your short-list?
ACTION
Up-date your short-list of possibilities.
8
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Widening out your issue locally....
As a group or class you can research the issues in your community further in the following ways:
Local press search
Ask your support teacher to get a few back copies of your local newspaper. In teams, go through
the newspapers cutting out stories that feature community cohesion type issues in your local area.
Assemble these cuttings into a collection and glue them onto a large piece of card or pin them on
a notice board.
Local council
Write to your local Councillor about your plans. Ask them what issues are pertinent in your area
currently and for suggestions of ways you can get involved in improving things. You could invite
the Councillor to come along to school to be interviewed by your group or class.
Local charities
Do an on-line search or look in your local listings to see what charities are based in your area. The
ones that work locally (as opposed to large national or international charities) will provide clues to
the issues in your community.
Top Tip: Keep this list as you will need it later!

School community experiences
Talk to staff members at your school and ask them about the issues they feel are affecting your
community. Remember to talk to a range of people, not just the teachers: caretaker, midday
supervisors, teaching assistants, cleaners, IT support etc. Seek out staff who live in your local
community as these people will know about your area (see next page for sample questions).
ACTION
Are there any issues 		
you hadn’t thought of that you
can now add to your short-list?
….then narrowing down your issue
Once you have identified a good list of possible issues that you could take action on in your local
community it’s time to narrow things down and bring focus to one chosen issue.
This decision can be made in a variety of ways. You may choose to let a Steering Committee or
Chief Executive decide for the group or you may wish to carry out a survey – where everyone gets
a say on their preferred issue. Or you could organise a vote on the final chosen outcome.
						

ACTION
Let everyone know
the chosen Every Child Cares
community cohesion issue.

9
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Getting going
Finding a name for your project
You may want to think of a name for your Every Child Cares community cohesion project.
Although this may change once you are fully established, a working title will be very useful to
get things moving forward and to avoid confusion. You may also want to consider designing a
logo and incorporating your school name into it. Several proposal names could be considered,
gathered from a survey of the people involved. You could vote on the final name or hold a
competition for a name.
Establishing a timeline
It is important to have a realistic time-line for the project.
The Creative Communities ~ Every Child Cares project schools worked on their ideas over an
academic or school year. This is now in their school calendar and will develops and grow each
year. Making a real difference takes time and good research and planning pays off by making
a better impact.
One step at a time…
This is a very useful planning document, used by the project schools. The template will help
you think through the different stages and plan accordingly. The sister planning tool is the
Community Cohesion Action Planner. Both are recommended and can be seen on pages
11 & 12.
Asking for advice and support
Make sure you ask for advice and the help you need – everyone is keen that your project is
successful.
Partner organisations, charities or businesses
It is recommended that you work with a partner organisation, as the schools involved in the
Creative Communities ~ Every Child Cares project did. The list of local charities you put
together as part of your local issues research will now come in handy. Now you have a chosen
community cohesion issue are there any charities or local organisations working on this issue?
Write to them and explain what you are planning to do. Ask for their support and to work in
partnership with them.

		 Questions for your school community
Sample
1.	Do you think that Tower Hamlets is a place where people from different 		
backgrounds get along well with each other?
	Why do you think this?
2.	Do you think that your opinions are listened to in your school/local 			
community and that you can make positive changes?
3.
Even if some of these don’t affect you, how do you feel about the following
issues in your community?
Crime, Litter, Racism, Sexism, Homophobia, Religious 		
Intolerance, Employment Opportunities, Quality of Housing,
Quality of leisure activities
	Rate these issues on a scale of 1 - 10, with 1 being highly problematic and 10
being not problematic at all.
4.	In your experience, how friendly is your neighbourhood?
5.	Is there anything you can think of that would improve your local 			
community?
10
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MORE DETAILS...

ONE STEP AT A TIME...
BUILD A TEAM
Find people who share your views, who are committed to working
hard to achieve the goals set by the group. Not everyone on the
team will contribute to the same level. Recognise people’s strengths
and the time commitments they can make.

ASSIGN ROLES
Roles for meetings such as Organiser, Facilitator, Note taker
and Timekeeper help make meetings run smoothly. They can be
rotated or assigned.

WRITE YOUR MISSION
Together write your vision and aim of the group. This is a clear
statement of what you want to achieve vision) as a group and how
you intend to do it (aim).

MAKE A PLAN TODAY
Use the CoCo Action Planner to do this. Include elements of
the next three steps in your action plan.

GET OTHERS INVOLVED AND GET THE COMMUNITY
ON BOARD
Give an assembly, write to teachers and students, make posters
and give presentations on your issues. Run an information stand at
lunchtime or an Awareness Week. Invite locals to take part, including
your parents. Sign up activists!

TAKE ACTION
Organise activities throughout the next few weeks that can bring
about change. Ideas include: events, marches, creative actions,
assemblies, flash mobs, online campaigns, workshops, performances
and fundraisers. Decide what best gets your message across.

KEEP IT GOING
Record, evaluate and pass on what you do. This is vital because it
informs your next action and ensures that when they are recorded
people that come after you can learn from you.
Adapted from UNICEF Ireland’s Activate Toolkit
11
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CHANGE
BEHAVIOUR

PETITION

CAMPAIGN

TAKE ACTION

MEET WITH...

RAISE
AWARENESS

EDUCATE

HOW TO DO IT
(choose the best
options for your
school)

ACTION PLAN

WHO TO
TARGET

TIME IT TAKES

WHAT TO DO

WHAT COULD
GO WRONG?

HOW DO WE
FIX IT?

WHO WILL DO
IT?

BY WHEN?

Recording your project 						
You could record your project in the form of posters. Here are some examples from the
project schools.

Posters from Chisenhale,
Morpeth & Sir John Cass
schools (left to right)
Holding a Community Event
You could consider holding a community event to share your findings and actions from
your Every Child Cares community cohesion project. This is a great way of letting
everyone know and celebrating your successes.

The Creative Communities ~ Every Child Cares project held an event on the Golden Hinde
on the Thames on a wonderful summer’s evening to mark the conclusion of this year’s work.
13
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Taking Action / Case Studies
Case Study 1: SMITHY STREET PRIMARY SCHOOL
Our Story - Community United
“The Creative Communities project gave us the opportunity to think
about how to address the children’s concerns about living in this
community and develop leadership skills.”
Sharron McGuicken, Assistant Head

Our school is situated in Stepney, Tower Hamlets. As a school we are clear that whatever we do with the
community, will have an impact on children’s lives in school. The two are closely linked. Children bring their
worries and fears into school and we need to address these. So, we decided to take part in this project for
three key reasons:
o
Educate – challenging prejudice/stereotypes or misinformation, often gained from social media
o
Experience – giving children an opportunity to learn about their community
o
Empower – helping children realise that their opinions count and that then can make a positive 		
contribution and be socially active citizens
Step 1: Following responses to surveys and school council meetings, the children decided on the most
important issue that needs addressing. In our case it was about bringing various people together from across
the community into one place, to celebrate diversity. The school council felt that by representing a range of
people from the community we could learn about what unites us, even though we may look different and have
different likes and dislikes. They wanted to highlight the positives of living in Stepney.
Step 2: The school council mind mapped lots of different ideas about how to bring people together into our
school, and who to invite. Ideas included:, the local Women’s Group, staff from Whitechapel hospital, police
officers, local artists and writers. We had a Spring Fair coming up and realized this would be a really good
chance to bring everyone together.
Step 3: We wrote to various community members and invited them to come to our Spring Fair and do a
shared activity to represent the community. We asked everyone to paint a tile in the colours of the Union Jack.
The school councilors also interviewed guests and they filled in profiles answering the following –
Tell us about yourself
What do you do in the community?
What makes our community great?
Step 4: After the Spring Fair we displayed the tiles and profiles and put these up in the school foyer. The
children also designed their own tiles – every tile used the same colours, but each one was a unique piece!
Now anyone who comes into the school can learn more about our diverse community and our shared values.

Challenges & Solutions
Role of the teacher:
o Encourage school council members to find and
use their collective voice as a tool for influence.
o Stepping back can be difficult sometimes but
encourage the children to solve issues, even if
they do make mistakes!

14
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Case Study 2: THOMAS BUXTON PRIMARY SCHOOL
OUR STORY - Every Child Cares
“The Creative Communities Project was a useful guide in how to ‘get out’ into
the community and bring the community ‘into’ our school. Initially children
were unclear about how to act to create local change. By the end of the
project they were changemakers and they could see the results of their
actions.”
Yasmina Bibi, Project Lead Teacher

Our school is situated in Whitechapel, Tower Hamlets. Daily our children share their concerns with us, about who and
what they saw on the way to school. We have been involved in several global citizenship projects which look ‘far away’
but now it was time to look closer to home, and consider what is happening on our doorsteps. The Creative Communities
Project was a useful guide in how to ‘get out’ into the community and also bring the community into our school.
Step 1: The School Council carried out a survey in their classes. A lot of children talked about ‘homelessness on our
doorstep.’ This had been raised often in the past, through PSHE lessons, but the discussions revolved around ‘why are
they there?’ However now, in surveys with School Ambassadors, children were saying ‘what can we do about it’ and ‘what
action can we take?’
Step 2: We collected the various ideas on how we can tackle homelessness and support the homeless in our local area.
One idea was to call supermarkets and ask about surplus food they throw away at the end of the day. Another idea was to
use Harvest Festival to collect food and toiletries. This got the ball rolling!
Step 3: We split into three groups led by different school council members – one to contact supermarkets, one to promote
Harvest Festival in school and to send home, and a third group to collect boxes to leave outside the school gates and every
classroom. This group also decided to sew their own reusable cotton bags with inspirational quotes for handing out food.
Step 4: We contacted our local homeless shelter, Whitechapel Mission who also wanted to work with us. We went to the
shelter with our bags and boxes and handed these directly to the homeless people at the shelter. It really was an amazing
afternoon! The children were so moved and so were the people who received the bags. They loved their new bags and the
children saw the immediate impact of their work! The children also saw the person behind the ‘homeless’ label because
they got to interact with them.

Challenges & Solutions
Finding local partners:
o Work with community partners you have an
existing relationship with. We had a good partnership
with our local supermarket and homeless shelters and
decided to develop these relationships.
o Time out of classroom to sew the bags – we used 		
a part of Friday lunchtime and half of the afternoon’s
lesson, to minimize disruption.

15
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Case Study 3: VIRGINIA PRIMARY SCHOOL
OUR STORY - Streets of Shoreditch; Right to Shelter
“The Creative Communities project came at the perfect time for us. It helped
the children to become actively involved in driving change as a team. The
project requires children to bring empathy to local social issues, to start to
move away from feeling hopeless and towards feeling empowered”
Barbara Giudice, Deputy Head Teacher

Our school is situated in Shoreditch, Tower Hamlets. One of our school priorities, as a Rights Respecting School, is
campaigning for change. www.unicef.org.uk/rights-respecting-schools ‘This goes beyond raising money and is about driving
change as a school community. This raised the question: ‘What does a community need to thrive and how do we look after our
community?’.
Step 1: The key issue which surfaced from our survey was the lack of affordable housing, rising house prices and the
subsequent result of homelessness in Shoreditch. Children closely reflected on prevalent stereotypes and attitudes towards
homeless people. We also looked at the stark contrasts in Shoreditch – lots of people in suits, drinking in coffee bars, and on
the other hand the numbers of people sleeping rough on the streets.
Step 2: We liked the opportunity to work with local partners and ask ‘What direct action can we take together?’ and ‘How can
we speak for those whose voices go unheard?’ The school council decided to focus on two main areas – direct action to help
the homeless and raising awareness of the lack of affordable housing.
Step 3: Our school’s work on refugees brought us into contact with Second Shot coffee shop, which employs homeless people.
We visited Second Shot and met the Founder who told us all about his vision for helping the homeless. We are now working
with Second Shot’s ‘Coat Hanger’ project and invited them to our Assembly. Our second partner was Providence Row, our
local homeless shelter. We are organizing an alternative Harvest Festival to collect for the shelter.
Step 4: Following our interview with Second Shot, the school council prepared a whole school assembly to launch a school
wide 2-year project on this issue and to ask every child to bring their parents to Second Shot Coffee shop. We also contacted
the London Mayor, Sadiq Khan, to link into his pledge to reduce rough sleeping in London.

Challenges & Solutions
Launching a new project can be tricky!
o Make sure it is not just for one term, but for a
couple of years. The first-year lights the spark and
then you have to go deeper.
o School staff involvement – try to make the 		
project part of the school ethos and the school’s 		
development plan.

16

CC template.indd 16

07/11/2017 16:05:33

Appendices 									
Appendix 1: UN Sustainable Development Global Goals Activity
Explain to students that the Global Goals are the latest world-government effort to improve living standards,
development and equality around the globe.

Top Tip: To gain a better understanding your students could research UN
Convention on the Rights of the Child and Sustainable Development Goals.
Earth, our only home, has limited resources and capacity.
Sustainable development aims to live within our means, by meeting present needs and ensuring the future well-being
of all people and the planet. The Global Goals combine sustainability with global justice and integrate targets to
reduce resource use with human development targets. You could share this with your students in an age appropriate
way, along with these principles:
•
•
•
•
•

No-one left behind - ensuring human rights are enjoyed by all
Sustainable development at the core - transforming our use of natural resources
Changed patterns of consumption and production - creating a more equitable world
Peace and accountability for all states and institutions - promoting well being of all
Partnerships for global social justice - merging environmental and development agendas

The Global Goals Target 4.7 supports our work:
‘By 2030, ensure that all learners acquire the knowledge and skills needed to
promote sustainable development, including human rights, gender equality,
promotion of a culture of peace and non-violence, global citizenship and
appreciation of cultural diversity and of culture’s contribution to sustainable
development.’
For further background information see:
www.globallearninglondon.org/files/zones/home/teach/Learning%20about%20The%20Sustainable%20
Development%20Goals%20November%20%202015.pdf
www.globallearninglondon.org/files/zones/home/teach/2%20Thinking%20Together%20about%20the%20
Sustainable%20Development%20Goals%20November%202015.pdf
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Appendix 2: Global Goals - Children’s Rights: Wants and Needs Activity
This activity is to help students differentiate between things that they need to survive, which are all things
that every child is entitled to, under the UN Convention on the Rights of the Child, and things that they
may want, but are not essential to their survival and safety. The cards below are from UNICEF Canada.
You can download these cards from this link:
www.unicef.ca/sites/default/files/imce_uploads/UTILITY%20NAV/TEACHERS/DOCS/GC/Rights_card_
images_colour.pdf Or students could make and illustrate their own set of 20 cards, with these headings:
•	Decent shelter					
•	Clothes in the latest style
•	Opportunities to share opinions			
•	Protection from abuse and 			
•	Nutritious food					
neglect
•	Holiday trips					
•	Playgrounds and recreation
•	Clean air					
•	Your own bedroom
•
Education					
•	Clean water
•	Health Care
•	Opportunities to practise your 		
•	Mobile phone
own culture, language and religion
•	A bicycle
•	A lap-top or personal computer
•	Fast food
•	Fair treatment and non-discrimination
•	A TV									
•	Money to spend as you like
				

ACTIVITY: Wants and Needs
Work in small groups.
Give each group a set of 20 cards and ask them to put them into two piles:
Needs: things necessary to children’s survival and well-being
Wants: things they want but are not necessary to survival and well-being.
Discuss their choices and the difference between:
		
Needs that are protected as RIGHTS under the UN Convention on the Rights of
the Child
Wants that may be useful, but are not essential for survival, growth and
development

What Every child needs:

•	Decent shelter
		
•	Opportunities to share opinions
•	Clean water
•	Nutritious food
•	Clean air			
•	Protection from abuse and neglect 		
•
Education
•	Opportunities to practise you own culture,
language and religion
•	Fair treatment and non-discrimination
•	Playgrounds and recreation
•	Health Care

The UN Convention on the Rights of the Child (UNCRC):
The United Nations is an international organisation with 193 countries as members. They agreed in 1989
that all children have a right to a decent standard of living. The UN Convention on the Rights of the
Child gives all children in the world these rights. However, many families around the world do not have
all the things that are needed for their survival and well-being, and some have much more than they
need and are using up too many of the Earth’s resources, so that there may not be enough left for future
generations.
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Appendix 3: Exploring ‘British Values’ Activities
Democracy: Create a democratic school ethos for learners, staff and the community. Provide
opportunities for learning about democratic processes and for children’s voices to be heard.

Learn: Learn about the different manifestations of democracy around the world. Ask students
to research other political systems – how many can you identify? You may include: dictatorship,
theocracy, socialism, communism, monarchy, dynasty etc. How would living under each system affect
your life? What would be the advantages and disadvantages? Visit www.positive.news the website of
the positive journalism movement, and search under ‘democracy’ for lots of examples of great stories
about democracy from around the world (teacher background reading).
Explore: Hold a Model United Nations Debate (MUN) in your school. In a MUN learners assume

the roles of national ambassadors or representatives to debate and seek to solve global issues.
Participants discuss global issues from the perspective of your adopted country and learn skills such as
understanding, empathy, critical and creative thinking and complex problem solving. https://www.una.
org.uk/get-involved/learn-and-teach/model-un-portal

Act: Hold elections on a key issue in school. Ask learners to write up the process as a newspaper or
on-line media article, perhaps from a range of political points of view. Older learners could compare
and contrast the articles and analyse the underlying values, relating this to real coverage of elections
and referenda at home and abroad.

Individual Liberty: Enable young people to make individual choices in a safe and secure environment.
Actively encourage responsible, considered choices, in a safe space.

Learn: Ask students to research meanings for the word ‘freedom’. Consider both ‘freedom to…’

and ‘freedom from…’ Display the findings and discuss this notion with the class using Philosophy for
Children. Find our more at www.sapere.org.uk. It is useful to relate this discussion to the UN Convention
on the Rights of the Child. Older learners may consider how individual liberty comes at a cost to others
around the world.

Explore: Each of us has a range of experiences that inform the way we think about the
world and our choices – our individual liberty. This unique combination of experiences
is carried with us through life. A metaphor to help illustrate the point is a large backpack full of the experiences, good, bad and everything in between. However, in real
life, the back-pack cannot be taken off, it can only be rearranged by learning more
about ourselves and why we think the way we do and know the world through our own
perspectives.*
Demonstrate the concept to the learners by sharing your own sample ‘backpack’
containing a range of objects that symbolise who you are. As an individual activity as
students to make their own back-pack, either using a drawn outline or a real bag. In
small groups (3 or 4 children) each person can take a turn to share their ‘back-pack’. If at all possible
an adult should be present with the group to facilitate and draw out discussion. The discussions should
be more than about the ‘lists’, drawing out the connections and deeper thinking regarding how these
experiences inform thinking and knowing from each individual’s perspective. Remember to abide by
‘safe space’ principles.

Act: Using the back-pack drawings construct a display about individual liberty and the uniqueness of

class members. You may include some reflection points that illustrate how values inform choices –
particularly those that show understanding that behaviour and how they conduct themselves is a choice.
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Tolerance and Mutual Respect: Foster understanding and promoting of diversity, with an ethical relationship to
difference: questioning and critiquing with respect.

Learn: Choose a book that specifically relates to tolerance and mutual respect. Ask groups of 4 or 5 students

to form mini book clubs to read the book together and critique what they learn from the text. Each group can
collaborate to write a book review and include their pertinent reflections from the discussion. The book reviews
can form a class display and / or a class assembly.

Explore: Introduce the notion of The Golden Rule. This exists in different forms in different faiths and is
summed up as treating others as you would like to be treated. Share and consider a selection from a online
search. Discuss the merits of each and seek commonalities across the Golden Rules.
Act: Share ‘The Elephant and the Blind Men’ fable. Several blind men

try to judge what an elephant looks like by touch alone. A Jain version
of the story is found easily on-line. This story demonstrates that
different people have different experiences, so can think differently
but all be justified in that thinking. In order to see the full picture it is
necessary to listen to perspectives outside your own experiences. Ask
learners to create the parts of the elephant in artistic form and join
them up to re-create the concept. The result should make an amusing and thought-provoking display.
The Rule of Law: Make your school a place where transparent procedures operate for up-holding the rules.
Ensure a range of experiences that enable learning about the consequences of their actions and those of others.

Learn: Display a Statue of ‘Lady Justice’ which depicts her as wearing a blindfold.

Ask learners to think about what the constituent parts stand for: a pair of scales;
a double-edge sword and a blindfold. (The scales measure the strength of an
argument and its opposing argument; the double-edge sword represents authority
and that the law can be swift and final and the blindfold represents impartiality, the
ideal that justice should be applied without regard to wealth, power or other status.)
Ask learners to consider another element they would like to add. Older learners
can consider the work of Jens Galschiot ‘Survival of the Fattest’ on display in
Copenhagen., which can be found online.

Explore: Working in small groups, pose a moral dilemma in the form of a question

and ask learners to consider this from all sides. Each group can have different
moral dilemma for example: Is lying always wrong? Should a starving person steal
food? Is it right to tell on your friend when they asked you to keep a secret but you
know they are in danger? Encourage learners to think through the beliefs behind the
position they take and relate this to developing a moral compass.

Act: Review your class rules and draw up a Class Charter based on the recommendations of Unicef Rights
Respecting Schools advice: www3.hants.gov.uk/classroom-charters.pdf
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